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Abstract
The article deals with the traditional methods of teaching and to suggest

other useful teaching methods that can be attempted in imparting knowledge to
the students. Basically teaching must include two major components sending and
receiving information. Ultimately, a teacher tries his best to impart knowledge as
the way he understood it. So, any communication methods that serve this purpose
without destroying the objective could be considered as innovative methods of
teaching. The use of innovative methods in educational institutions has the
potential not only to improve education, but also to empower people, strengthen
governance and galvanize the effort to achieve the human development goal for
the country.
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TODRIS PROSESINDO STRATEGIYALAR VO TEXNIiKALAR

Samira Babayeva
Azarbaycan Doviat Pedaqoji Universiteti

Xiilasa

Moagaloda oanonavi tadris tdsullarini, eloco do multimedia tadrisini
giymatlondirmok va tolobalora biliklorin verilmasinds cahd edilo bilacok digar
faydali todris metodlarini toklif etmok kimi masalslor tohlil edilir. Bu asasen
todrisdo molumat gondaran vo gobul edon iki asas komponenti oshato etmalidir.
Nohayat, miiallim biliyi basa diisdiiyii kimi ¢atdirmaq ti¢iin olindoan goloni edir.
Demoli, gaydali pozmada mogsodo xidmat edon istonilon iinsiyyot isullart
innovativ todris metodlar sayila bilar. Tohsil miiassisalorinds innovativ
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metodlardan istifado tokco tohsili tokmillosdirmok deyil, hom do insanlarin
solahiyyatlorini artirmaq, idaroetmoni giiclondirmok vo 6lkods insan inkisafi
moqsadina nail olmagq {igiin saylari giiclondirmak potensialina malikdir.

Acar sozlar: strategiya, dyratmo, anonavi metodlar, bilik.

CTPATEI'NM U TEXHUKHU B I[TIPOLECCE IIPEIIOJIABAHUSA

Camupa bab6aeBa
Aszepbatiodicanckuil 20cy0apcmeerHblll nedaco2udecKutl YHusepcumem

Pe3rome

HCJII)IO HaHHOﬁ CTaTbHu SABJISICTCA OIICHKA Tpa[II/IIII/IOHHI)IX METOIA0B
Oy4eHus, a TaK)Ke MYJIbTUMEIUHHOTO O0OyUeHUs], a TAK)KE MPEITIOKEHUE APYTUX
IIOJIE3HBIX MCTOI0B 06yquI/1$1, KOTOpI)IG MOXHO HOHpO6OBaTI> HUCIIOJIB30BAaTh AJIA
nepenaud 3HaHMU cTygeHTaMm. [lo cyTtu, oOyueHue MOIDKHO BKIIOYATH JBa
OCHOBHBIX KOMIIOHEHTA: OTHpPaBKy U MoiydeHue uHpopManuu. B koHeuyHOM
UTOTE YUUTENb JIeTAaeT BCE BOZMOXKHOE, YTOOBI MepeaaTh 3HaHUS TaK, Kak OH UX
nonnmaer. [loatomy mo0bie METOABI KOMMYHHUKAIIMH, KOTOpPBIE CIIy:KaT STOM
eI, He CTaBs IOJX yrpo3y caMmy Lejlb, MOXXHO CUMTATh MHHOBAI[MOHHBIMU
METOAaMHU O6yquH$I. I/ICHOJII)3OBaHI/I€ HNHHOBAIIMOHHBIX MECTOIA0B B
06pa3OBaT€J'II)HI>IX y‘IpC)K}IeHI/IﬂX MOXET HC TOJIBKO YIy4YlIUTb 06pa3OBaHI/I€, HO
Y PacCUIMPUTh BO3MOXKHOCTH JIFOJEH. YKPEUTh YIPABICHUE U aKTUBU3HPOBATH
YCWJIMS IO TOCTH>KEHUIO LIETH YETIOBEYECKOTO Pa3BUTHS B CTPAHE.

KuaroueBble cioBa: crparterus, oOy4deHHe, TPaJUIMOHHBIE METOJIbI,
3HaAHHE.

Introduction

There has always been a debate on what kind of teaching styles work best,
what the best curriculum to teach is, or how to effectively organize your
classroom. Yet, nobody has discovered what the most effective teaching methods
are. As future teachers, we must constantly be making decisions that will shape
us into the teacher we would like to become. Over the course of the next four
years, and even once we become teachers with classrooms of our own, we will be
exposed to many different teaching methods and strategies. There is no one right
or wrong way to teach, and it is up to us to decide how we would like to structure
our classroom. While there are many teaching styles, it seems that there is
predominantly two types of teachers according to John Dewey: those that are
reflective, and those that are not. Unreflective teachers tend to accept the routines
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that are given to them by the school they are working for. They spend their days
working to solve problems who have been created by others for them. Reflective
teachers on the other hand, are constantly evaluating their beliefs, teaching
methods and behaviors and modifying those things so that it works with the
situation they are in. Dewey believe that in order to be a reflective teacher, you
must have three different components to your attitude: open-mindedness,
responsibility, and wholeheartedness. In being open-minded, you must be willing
to listen to both sides of the argument and willing to use an alternative way of.

Teaching principles in the use of the game teaching. If teachers want to
play a better role of game teaching, they must focus more on the following points.
First, game contents and methods require national design. Based on game
teaching, teachers will reasonably and flexibly arrange teaching activities,
avoiding excessive interference on students. Through a series of activities,
students’ attentions are kept so that the whole learning goes toward the direction
of teaching principles.

Second, game teaching is more difficult to organize in the classroom
because of students’ lacking autonomy, and the classroom will become confusing.
All of these should be taken into full consideration while designing class
activities. Usually there are five principles that should be noticed.

2. Objective principle English classroom games should have a clear purpose.
While designing a game, teachers must be very clear about the purpose of the
game is to let students master something. The objective of the game is not only to
activate atmosphere to make students feel at ease, but also allow them to obtain
knowledge, making the game serve the purpose of language training,
pronunciation correcting, grammar consolidating. The design should be combined
with teaching purpose of the game, and the game’s designing and carrying out
have to stick to the teaching content. Thus, the design of the game must run
through the theme, lest students only remember the game but not knowing what.

Currently, many institutions are moving towards problem-based learning.
The teacher uses multimedia to modify the contents of the material. 1t will help
the teacher to represent in a more meaningful way, using different media
elements. These media elements can be converted into digital form, modified and
customized for the final presentation. By incorporating digital media elements
into the project, the students are able to learn better since they use multiple sensory
modalities, which would make them more motivated to pay more attention to the
information presented and retain the information better.

The traditional or innovative methods of teaching are critically examined,
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evaluated and some modifications in the delivery of knowledge is suggested. As
such, the strengths and weaknesses of each teaching methodology are identified
and probable modifications that can be included in traditional methods are
suggested.

This directed instruction model has its foundations embedded in the
behavioral learning perspective [Lindstrom, 1994:45] and it is a popular
technique, which has been used for decades as an educational strategy in all
institutions of learning. Basically, the teacher controls the instructional process,
the content is delivered to the entire class and the teacher tends to emphasize
factual
Learning from memorization but not understanding

Grammar Translation Method. The origination of the Grammar
Translation Method (GTM) dates back to the late nineteenth and early twentieth
century as a classical method of teaching a foreign language. Once, it was
especially used for teaching the classical Latin and Greek languages. At that time,
it was believed that body and mind were two different entities, and the mind
consisted of three parts: the will, emotions and intellect. It was believed if the
intellect was sharpened enough, it could
control the will and emotions. Thus, it was believed that learning classical
literature of Greeks and Romans and mathematics was necessary for mental
discipline. Besides this, the goal of teaching Latin and Greek was not to develop
the learner’s ability to speak. It was rather the aim to develop logical thinking and
intellectual capacities in order to improve the standard of the learner’s native
language. Moreover, in the early twentieth century, GTM was used to help
students read and appreciate foreign language literature. It was also expected by
GTM that the study of target language grammar would help learners in terms of
better familiarity with their native language grammar in order to help them write
and speak better. Finally, it was even believed that foreign language learning
would even help learners grow intellectually [Lindstrom, 1994:35].

Audi-Lingual Method. The Audio-Lingual Method (ALM) is historically
called the Army Method, The Michigan Method and New Key. The Army Method
is the outcome when the United States of America participated in the Second
World War. During the war, the American authorities realised the need for
interpreters of various languages for the purpose of communication in order to
know the languages of their allies and enemies (Brown 32). Thus, the Army
Specialized Training Program (ASTP) was established in 1942. To take practical
measures, 54 American universities, in addition to Michigan University, were
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involved in the program by the beginning of 1943. The very objective of the army
method was to train army personnel to achieve conversational proficiency in
various languages, which was not the only objective of the conventional foreign
language courses at the US institutions [Efremenko, 2007:20]. The (ASTP) lasted
only for two years, but received considerable attention in the popular press and
the academic community. Therefore, the Army Method along with its suitability
in regular language programs was discussed. Hence, linguists who developed the
ASTP program were not interested in its suitability for regular language learning
because an Army method like the DM has intensive contact with the target
language rather than from any well-developed methodological basis [Tapscott,
1998:48].

Communicative Language Teaching. Communicative Language
Teaching (CLT) is a reaction to the classical methods (GTM and ALM) when
linguists felt that students did not know how to use the target language
communicatively. The CLT approach was developed by Robert Langs in the early
1970s and soon gained popularity and has been adopted at the elementary, middle,
secondary and postsecondary levels. CLT, according to Kumaravadilvelu, is “...
the driving force that shapes the planning, implementation, and evaluation of
English language teaching (ELT) programs in most parts of the world”. The
emergence of CLT occurred when the field of language teaching was looking for
a change since traditional language syllabuses such as grammatical and situational
syllabuses failed to develop learners’ ability to use language for communication,
so linguists attempted to design a syllabus that could accomplish the
communicative goals of language teaching [Tapscott, 1998:152]. Wilkins’s
notional syllabus had a significant impact on the development of CLT. In order to
facilitate the communicative ability of learners, Wilkins included communication
functions such as requests, denials, offers, complaints, etc. into the notional
syllabus.

Conclusion

The methods discussed so far have attempted to contribute to and deal with
some issues of language learning and teaching. These methods were brought into
practice at different times due to the needs of learners. GTM, as a classical
method, focuses on the teaching of grammar and translation as its principal
techniques. Practically, GTM emphasizes reading and writing while there is no
systematic attention to listening or speaking. The teacher is the authority in the
class, and the students are the passive learners, so it is a teacher-centric method
of language teaching. On the contrary, the language teaching reforms in the 19™"
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century, especially in Europe, were a fundamental shift from GTM to the DM
because GTM was unable to facilitate learners to use the target language
communicatively. The DM insists on speech and listening comprehension, and
correct pronunciation and grammar are further emphasised. In addition, the DM
empowers learners to think in the target language without the intervention of
native language translation. This will induce confidence in the learner’s mind. In
the beginning, the DM enjoyed great prestige in private language schools, but it
was difficult to implement it in public secondary schools because it failed to pay
attention to the ground realities of the classroom and lacked a rigorous basis in
applied linguistic theory. Besides this, it is usually difficult to find native teachers
or native-like teachers to execute the DM. The ALM is regarded as a reaction to
GTM and a modified form of the DM, both of which have a close relationship to
communicative use of the target language.
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